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FORMATION OF PROFESSIONAL LISTENING SKILLS
AMONG FOREIGN LANGUAGE TEACHERS IN THE CONTEXT OF
EMOTIONAL INTELLIGENCE

Abstract. The article is devoted to the analysis of the relationship between the emotional intelligence of a
foreign language teacher and professional and communicative skills in the field of listening, primarily
with empathic listening skills implemented in a supportive listening environment. The focus is on the
future teacher's ability to perceive and interpret the emotional states of the interlocutor, as well as to
respond appropriately to them in the process of pedagogical communication. The paper presents the
results of testing a specially designed task aimed at developing the so—called "emotional hearing"
among students who are future teachers of foreign languages. A detailed analysis of the relationship
between the success of this task and the indicators of emotional intelligence measured using a
standardized test is carried out. The data obtained indicate that there is a moderate but statistically
significant correlation between the results of the task and the overall level of emotional intelligence of the
subjects. Based on this, it is concluded that it is advisable and promising to include such tasks in the
system of professional and communicative training of foreign language teachers in order to increase the
effectiveness of their future teaching activities.

Keywords: emotional intelligence; training of foreign language teachers; professional and
communicative competence; listening; empathic listening; supportive listening; emotional hearing.

Introduction. According to the Pan- have a certain level of emotional
European competencies of foreign language intelligence, which ensures effective
proficiency, in the process of teaching and perception and interpretation of students'
learning a language, it is necessary to take emotional states in the educational process.
into account not only the level of language Similar requirements are reflected in
training of students, but also such the professional standards of the Republic
individual psychological parameters as of Kazakhstan, which emphasize the need
"personal characteristics”, "attitudes" and for teachers to possess a wide range of
"temperament" [1]. These provisions communicative and socio-personal
emphasize the importance of the personal competencies. Despite the fact that the term
dimension of foreign language education "emotional intelligence" is not used directly
and suggest that successful pedagogical in these documents, an analysis of their
activity of a foreign language teacher is content allows us to conclude that teachers
impossible without developed interpersonal are expected to have a high level of
skills. This, in turn, requires the teacher to emotional competence, including the ability
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to empathize, self-regulate and interact
constructively with students [2].

In scientific research, emotional
intelligence is defined as a person's ability
to recognize and understand their own
emotions and those of others, distinguish
and accurately identify feelings, use
emotional information to regulate thinking
and behavior, and apply emotional states to
adapt to changing environmental conditions
and achieve goals [3]. In the context of
pedagogical activity, emotional intelligence
is considered as a significant factor
contributing to the creation of a favorable
psychological climate, increasing the
motivation of students and the effectiveness
of educational interaction.

In our opinion, the level of
development of a teacher's emotional
intelligence has a significant impact on the
effectiveness of his professional activities
and, in particular, is closely related to
professional and communicative listening
skills. Of particular importance in this
context are the skills of empathic listening,
implemented in the framework of
supportive listening and described by J. A
Scrivener [4]. These skills involve not only
accurate perception of the content of the
utterance, but also the manifestation of
emotional involvement, recognition and
interpretation of the emotional state of the
interlocutor, as well as an adequate and
pedagogically appropriate response to it [5].

In the context of modern foreign
language education, focused on personality-
centered and communicative approaches,
the ability of future teachers to perceive
students' emotional signals and take them
into account in the process of interaction is
of particular importance. In this regard, an
urgent task is to study the components of
emotional intelligence directly related to
listening, in particular, the skills of the so-
called "emotional hearing", understood as
the ability to recognize the emotional
coloring of speech and correlate it with the
context of communication.

This article presents the results of a
study aimed at identifying a possible
relationship between the level of emotional
hearing skills and the level of emotional
intelligence development of future foreign
language teachers. To analyze this
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relationship, we used a specialized
assessment tool that allows us to diagnose
these skills in a simulated situation of
professional pedagogical communication.
The results obtained allow us to consider
the prospects for integrating tasks aimed at
developing emotional hearing into the
system of professional and communicative
training of foreign language teachers.

Research conditions and methods.
Since the professional and communicative
listening skills of a foreign language teacher
include components directly related to
emotional intelligence, in particular the
ability of the so-called "emotional hearing",
it seems possible and methodically justified
to develop them purposefully. One of the
effective ways of such development may be
the development of specialized tasks
focused on the formation of the ability to
recognize the basic emotions expressed by
students in oral foreign language speech.

In the framework of this study, we
have designed a task aimed at diagnosing
and developing the ability to identify the
emotional state of the speaker in the process
of pronouncing phrases in English. As a
working hypothesis, it was suggested that
there is a correlation between the success of
this task and the level of emotional
intelligence of students. The study involved
25 students of the foreign languages sector
of Miras University studying in the
direction of "Teacher training in languages
and literature™ within the framework of the
educational program "Foreign Language:
two foreign languages". Among the
subjects there were 6 male and 19 female
students, the age of the participants was 18-
19 years.

When developing the task, we relied on
the model of basic emotions by P. Ekman
[6], according to which seven universal
emotions are distinguished, determined on
the basis of a set of characteristics: anger,
fear, surprise, sadness, disgust, contempt
and happiness. To create the stimulus
material, five second-year students (two
men and three women) were selected, who
were asked to look into the camera and utter
a series of short phrases in English
expressing one of these emotions. Neutral
sentences were used, the meaning of which
could vary significantly depending on the
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emotional coloring of the utterance.
Examples include the following phrases:

I didn't expect that;

Are you serious?

That’s interesting;

| can’t believe it;

It’s fine;

Why now?

I’m not sure about this;

Really?

I don’t think so;

I’ll try my best.

Each participant in the recording was
aware of both the lexical meaning of the
phrases and the emotion expressed, which
is due to the level of their language training.
The emotions for each phrase were chosen
by the students independently in accordance
with a personal plan, while after completing
the main recording, they could optionally
pronounce some phrases again, but with a
different emotional coloring. Information
about the selected emotions was recorded
by the researcher.

As a result of video processing, 57
short videos were obtained. From among
them, 20 videos were initially selected, in
which, according to expert assessment, the
emotional state of the speaker was most
clearly manifested. Based on this material, a
test task was developed in the multiple-
choice answer format, posted on the Google
Forms platform, and points were awarded if
the selected answer matched the emotion
stated by the speaker himself. Each phrase
in the assignment was used twice, but in
different emotional versions.

At the piloting stage, the task was
performed by two qualified practicing
psychologists. Those videos in which at
least one of the experts allowed an incorrect
definition of emotion were excluded from
further use, since such discrepancies could
indicate an insufficient degree of emotional
expression on the part of the speaker.

The final version of the task included
15 videos. Each of them was asked to
choose one of the seven basic emotions.
The instructions for the task were
formulated as follows: "With what emotion
was this phrase uttered? Anger, Fear,
Surprise, Sadness, Disgust, Contempt,
Happiness». The average task completion
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time was from 5 to 10 minutes, with a
maximum possible score of 15.

To identify the relationship between
the level of students' emotional intelligence
and the results of the assignment, the
Pearson correlation coefficient (r-Pearson)
was applied, followed by checking the
statistical significance of the data obtained.
It was assumed that the presence of a
positive correlation would confirm the
connection of the developed task with the
components of emotional intelligence.

In parallel with the fulfillment of the
emotion recognition task, the level of
emotional intelligence of the study
participants was measured. The Mayer—
Salovey-Caruso Emotional Intelligence
Test, adapted by E.A. Sergienko and LlI.
Vetrova, was used as a diagnostic tool. This
test includes eight sections and 141 tasks
and was translated by us into an electronic
format (Google Forms) while maintaining
the original visual design. The average test
execution time was 30-40 minutes.

Research results. The results of the
developed task demonstrated a right—sided
asymmetry in the distribution of points: the
minimum value was 6 points (recorded for
one participant), the maximum was 15
points (also for one participant), with a
median value of 12 out of 15 possible. Such
a distribution may indicate either the
relative accessibility and low complexity of
the proposed task, or a sufficiently high
level of emotional recognition skills among
the students who participated in the
experiment.

The first and sixth tasks caused the
greatest difficulties for the participants. The
first task was aimed at identifying the
emotion of anger: less than half of the
subjects (11 out of 24) chose the correct
option, while this emotion was most often
mixed with fear, contempt and disgust. The
sixth task involved recognizing the emotion
of sadness, and exactly 12 out of 24
participants gave the correct answer in this
case. The emotion of sadness was often
interpreted by students as contempt,
surprise, or anger. At the same time, it
seems significant that in the vast majority
of cases, participants correctly determined
the overall valence of an emotion, that is,
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they did not mix positive and negative
emotional states.

The only task for which all the
participants in the experiment gave the
correct answer was the tenth task, aimed at
recognizing the emotion of surprise. In
general, more than 80% of correct answers
were recorded for only 8 out of 15 tasks,
which indicates that not all students —
future teachers of foreign languages — are
able to accurately distinguish the emotional
coloring of a student's speech and facial
expressions in all situations. This, in turn,
can lead to a misinterpretation of the
student's communicative intention. So, for
example, in task number 13 (the phrase
What time is it?) The emotion of anger was
interpreted by individual participants as
sadness (1 response), contempt (3
responses) and even happiness (1 response),
which in conditions of real educational
interaction could lead to an inadequate
pedagogical reaction.

Thus, the data obtained confirm the
need for purposeful development of
emotional intelligence among future
teachers of foreign languages. Despite the
generally high results of the emotional
hearing task, in some cases less than 80%,
and sometimes less than 50% of the
participants were able to correctly identify
the basic emotion experienced by the
student and, consequently, adequately
interpret the emotional and communicative
"message"” conveyed to them.

A number of researchers point to the
expediency of using speech recordings of
students with a lower level of language

Table 1.

proficiency, including the phonetic aspect,
in textbooks and language courses as audio
material for the development, diagnosis and
assessment of listening skills [7]. At the
same time, in such situations, there is often
a confusion of the ways of expressing
emotions familiar to the native culture of
students with the means of emotional
expression of the language being studied (in
this case, English). At the same time,
empirical data confirming the universality
of perception of basic emotions by
representatives of different cultures were
obtained in the second half of the 20th
century: participants from five cultural
communities  were  presented  with
photographs of people experiencing basic
emotions, and most of the subjects showed
a high percentage of correct answers,
despite cultural differences [8].

After receiving the initial results of the
emotion recognition task, the data was
subjected to quantitative analysis and
correlated with the results of the Mayer—
Salovey—Caruso test, including indicators
for individual "branches" and domains of
emotional intelligence. According to the
most common strategies for interpreting the
results of this test, the students were
divided into the following categories:
Consider Development, Consider
Improvement, Low Average Score, High
Average Score, Competitive, Strength, and
Significant  Strength based on their
combined score. The interpretation used
normative data obtained from the American
sample [9]. The generalized results of this
distribution are presented in Table 1.

Converting students’ emotional intelligence scores to levels

Number of points and Number of students
emotional intelligence level | corresponding to this Percentage Min—-Max Score
(MSCEIT v.2.0) level (n = 28)
0-69: Consider 0 0% B
Development
_ 70-89: 2 % 81-88
Considerlmprovement
90-99: Low Average Score 3 11% 91-98
100-109: High Average 0
Score 12 43% 100-108
110-119: Competent 11 39% 110-117
120-129: Strength 0 0% -
130+: Significant Strength 0 0% -
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According to the total scores
obtained by the students based on the
test results and their interpretation, the
majority of the study participants were
classified as "Above Average" (12
people).  Another 11 students
demonstrated a level of emotional
intelligence  corresponding to the
"Competent” category. At the same
time, two participants’ emotional
intelligence scores were categorized as
"Consider improving emotional
intelligence,” and three more students
were in the "Below Average" group. It
should be emphasized that none of the
participants had emotional intelligence
classified as a "Strong Point." In
general, the results obtained allow us to
conclude that the majority of the

Table 2.

subjects have a sufficiently developed
level of emotional intelligence that
meets the requirements of future
professional teaching activities.

Of particular importance in the
framework of this study is the analysis
of correlations between indicators of
emotional intelligence and the results of
an emotion recognition task. The
identification of a  statistically
significant correlation allows us to
judge the existence of a relationship
between the success of the developed
task and the level of emotional
intelligence of students. The
corresponding quantitative data and the
results of the correlation analysis are
presented in Table 2.

Students’ emotional intelligence and the results of the task on emotional hearing

Criterion (n = 24) Correlation coefficient (r) | Significance level (p <
0.05)
Perceiving emotion 0,312 0,120
Using emotions to facilitate thought 0,182 0,389
Understanding emotions 0,245 0,245
Managing emotions 0,525 0,008
Experiential domain 0,288 0,162
Strategic Domain 0,462 0,022
Total score 0,431 0,034

*Noticeable correlation.

**Moderate correlation.

According to the obtained data, in
accordance with the Chaddock scale, a
noticeable correlation was found (r =
0.542) between the results of the task
and the branch of emotional intelligence
"Conscious emotion management”. In
addition, there was a moderate
correlation between the task results and
the strategic domain (r = 0.457), as well
as the overall indicator of emotional
intelligence (r = 0.439). The obtained
values allow us to assert that the
developed task can be considered as an
indicator of the level of development of
students' emotional intelligence. It
seems significant that these results
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correlate with the conclusions obtained
in earlier studies: for example, the
emotional hearing test by V. P.
Morozov demonstrated a statistically
significant correlation with empathy
indicators  measured  using  the
Mehrabyan questionnaire [10]. Despite
the significant methodological
differences between our task and the
Morozov test model, this coincidence
can serve as additional confirmation
that tasks of this type are directly
related to the development of emotional
intelligence.

At the same time, it is somewhat
surprising that it was the "Conscious
emotion management” branch that
demonstrated a statistically significant
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and noticeable correlation with the
results of the task, while other branches
of emotional intelligence, and above all
the  "Perception, evaluation and
expression of emotions™ branch, did not
show such a relationship. Meanwhile,
the analysis of the content of these
branches suggests a definite explanation
of the revealed phenomenon. Thus, the
"Perception, evaluation and expression
of emotions™ branch includes the ability
to recognize emotions in visual and
auditory images, works of art and other
forms of representation through
language, sound, external
manifestations and behavior, as well as
the ability to distinguish between
accurate and distorted, genuine and
inauthentic emotional expressions. In
turn,  the  "Conscious  Emotion
Management™ branch covers a more
complex set of skills, including:

1. the ability to be open to both
positive and  negative  emotional
experiences;

2. the ability to consciously focus
on emotions or, on the contrary, to
distract from them, depending on their
informative  value and functional
significance;

3. the ability to consciously control
one's own and others' emotions,
including assessing the degree of their
clarity,  typicality, intensity and
relevance;

4. the ability to manage emotional
states — both your own and the
interlocutor's — by reducing the intensity
of negative emotions and enhancing
positive ones, without distorting the
information that these emotions convey
[11].

For a future teacher of foreign
languages, these skills are of particular
importance in the context of supportive
listening, during which the teacher often
has to deal with a wide range of his own
emotional reactions and emotional
states of the student. In a situation of
discussing educational or personal
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difficulties, the teacher needs to analyze
possible sources of negative emotions
of the student — whether it is a
pedagogical mistake, frustration,
decreased learning motivation, external
problems or other factors — to assess the
adequacy of the emotional reaction of a
particular situation, as well as to
influence the emotional state of the
student. Such an influence can be
expressed in solving a problem,
showing support, motivation and
inspiration to the student, or,
conversely, in marking boundaries and
expressing  pedagogically  justified
disapproval. However, the
implementation of all these actions is
impossible  without the ability to
accurately  identify the  emotion
experienced by the student and correctly
use the received emotional information
in further communication.

Thus, the results of the study
indicate that the students as a whole
demonstrated a fairly high level of
success in completing the task of
recognizing emotions from the facial
expressions and voice of students.
However, in half of the tasks, the
proportion of correct answers was
below 80%, and the maximum score
was recorded by only one participant.
This indicates the need for further
targeted development of the ability to
extract emotional information from
audiovisual signals. The data obtained
show that in a number of
communicative  situations, future
teachers are not always able to correctly

interpret an  emotional  message
expressed in a foreign language by a
student, which  can  potentially

complicate interaction both during the
lesson and beyond. In addition, the
developed task can be used to develop
therapeutic listening skills, for example,
when discussing personal or educational
problems of a student in a foreign
language after a lesson, since it assumes
the teacher's ability to accurately
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recognize a  student's  emotion,
adequately verbalize it and put forward
reasonable hypotheses about the causes
of its occurrence.

The developed task also
demonstrated a  moderate  and
statistically significant correlation with
the general indicator of emotional
intelligence (r = 0.439), as well as a
pronounced correlation with the branch
of "Conscious emotion management” (r
= 0.542). The results obtained allow us
to assert that this task is really related to
the level of emotional intelligence of
future teachers of foreign languages and
can be considered as a tool for its
indirect assessment, as well as as a
means of purposeful development of
emotional and communicative skills
among students of pedagogical fields of
study.

Discussion of scientific results. In
modern psychological science, there are
two main theoretical approaches to
understanding emotional intelligence:
the ability model and the mixed model.
Within the framework of the ability
model developed by J. According to
Mayer, P. Salovey and D. Caruso,
emotional intelligence is interpreted as a
set of cognitive abilities associated with
processing information about one's own
and others' emotions, as well as using
this information in thinking and
decision-making processes [9]. A mixed
model, presented, in particular, in the
works of D. Goleman and R. Bar-On
suggests the inclusion in the structure of

emotional intelligence of not only
cognitive, but also personal
characteristics such as motivation,

character traits and social skills [12].
The difference in theoretical
approaches is reflected in the methods
of measuring emotional intelligence.
Within the framework of the ability
model, its diagnosis is carried out using
task tests that assume the presence of
objectively correct and erroneous
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answers. In  the mixed model,
questionnaires based on the subjects'
self-report are used as the main
measurement tool. Task tests usually
include tasks for recognizing emotions,
understanding emotional states and the
relationships between them, as well as
applying emotional information in
various situations. Evaluation of the
results of such tests is carried out either
on the basis of predefined criteria or on
the principle of consensus, which makes
it possible to consider task methods
more objective than questionnaires that
are sensitive to the effects of social
desirability —and  subjective  self-
assessment.

In research on the emotional
intelligence of teachers and future
teachers, questionnaire methods have
become the most widespread, in
particular, the  Trait  Emotional
Intelligence  Questionnaire (TEIQue)
and the Bar-On Emotional Quotient
Inventory, which is confirmed by a
number of empirical works [Fabio,
Palazzeschi, 2008; Ghanizadeh,
Moafian, 2010; Sahin-Baltaci, Demir,
2012; Rust, 2014; Roohani,
Mohammadi, 2014; Dewaele, Gkonou,
2018]. At the same time, task tests are
used much less frequently.

According to D. V. Lyusin, the
task-based approach to assessing
emotional intelligence has a number of
advantages over questionnaire methods,
including due to the lower influence of
motivational factors on test results and
the lower evidence of “socially
desirable™ answers [13]. In this context,
it seems somewhat surprising that an
extremely limited number of studies
have been found in the scientific
literature that used the Mayer—Salovey—
Caruso Emotional Intelligence Test
(MSCEIT). Moreover, we have
identified only one study in which the
use of this test did not reveal a
significant correlation between the level
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of emotional intelligence and the grades
received by future teachers during
teaching practice [14]. In this regard,
conducting research using MSCEIT, as
well as analyzing its relationship with
the professional and communicative
skills  of future teachers, seem
particularly promising and scientifically
significant.

Attempts have been made in the
scientific literature to create specialized
tools  for  measuring  emotional
intelligence among teachers. Such
developments include the Reactions to
Teaching Situations (RTS) test [15], as
well as its Russian projective analog

[16]. However, these techniques
covered only certain aspects of
emotional intelligence, ignoring the

ability to recognize students' emotions,
which is critically important for
pedagogical practice. In this regard, in
our study, we focused on the model of
emotional intelligence abilities, which
includes four branches, and used the
Mayer—Salovey—Caruso Emotional
Intelligence Test (MSCEIT) task test.
The choice of this tool is due to its
proven validity and accessibility of
Russian-language adaptation, which
made it possible to objectively assess
students' emotional competencies.
Speaking about professional and
communicative listening skills and their

emotional component, it is worth
referring to the  Pan-European
competencies of foreign language

proficiency. They determine a high
level of language proficiency for the
teacher, including the ability to
understand  sarcasm, irony, and
emotionally charged statements (level
C2) [17]. For example, the ability to
distinguish emotions of contempt or
ridicule in a student's speech can
influence the interpretation of his
utterance and subsequent interaction.
Emotional intonation in the audio
material was also noted by researchers
N.D. Galskova and N.I. They indicated
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the presence of similar signs of emotion
in both the native and the studied
language [18]. At the same time, Pan-
European competencies do not take into
account all professional situations in
which a teacher needs to apply listening
with an emotional component.

Practical teacher training may
include  assignments  aimed  at
developing emotional hearing. For

example, students are invited to listen to
short phrases from native speakers or
classmates, uttered with  various
emotions (joy, sadness, anger, surprise,
etc.), and determine the emotional state
of the speaker. In another exercise,
students simulate a pedagogical
situation: one simulates frustration or
loss of motivation, the other, as a
teacher, must recognize the emotion and
offer an adequate response, showing
empathy. Audio recordings can also be
used in which the emotion is expressed
tonally, and students must not only
name it, but also justify their choice by
analyzing verbal and non-verbal signs.
Such tasks develop the ability to
consciously manage emotions, form
supportive listening skills, allow you to
train professional empathy and analyze
emotional signals in the classroom
[4,5,11].

Supportive listening, as emphasized
by J. Scrivener requires concentration
on the student's personality and the
message he is trying to convey,
including  demonstrating  emotional
engagement, interpreting emotions, and
responding appropriately [4,5]. In the
classroom, the teacher is faced with a
wide range of emotions, both his own
and the students, and should be able to
identify the source of negative emotions
(for example, a mistake in the lesson,
frustration, external factors), assess their
adequacy of the situation and respond
correctly, supporting the learning
process and motivation.

Thus, the integration of emotional
hearing tasks into the training of future
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teachers contributes not only to the
development of emotional intelligence,
but also to the formation of real
professional and communicative
listening skills necessary for effective
classroom work, both during the lesson
and in individual  consultations
[4,5,17,18,19].

As part of a large-scale survey
conducted among 1,288 English
language teachers from Russia, China,
Kazakhstan, Indonesia, the United
Kingdom, and the United States [7], a
classification of professional and
communicative listening  skills in
situations outside the classroom was
developed and  proposed.  The
classification includes four key areas, of
which two are directly related to the

emotional component of
communication — these are "Therapeutic
listening" and "Listening for

administrative purposes.” The first point
covers situations where a teacher
interacts with students in an informal,

extracurricular setting, helping them
solve their personal or academic
problems. In Kazakhstan, 54% of

respondents said they had experienced
similar cases.

In such situations, the teacher is
required not only to carefully perceive
the content and form of the student's
speech, but also to respond sensitively
to the emotional message that
accompanies the verbal message. For
example, a teacher can express
sympathy, support, or encouragement
by adapting his reaction to the student's
emotional state. In fact, this type of
listening involves all four branches of
the Mayer-Salovey-Caruso model of

emotional intelligence:  identifying
emotions,  analyzing  them  and
understanding  their causes, using

emotions to solve a problem, as well as
consciously managing emotions — both
your own and the student's emotions. In
real practice, this can manifest itself, for
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example, in the teacher's ability to
recognize a student's frustration or
anxiety, identify the source of these
emotions (failure in class, personal
circumstances, low motivation), and
apply emotional strategies to maintain
motivation and productive interaction.

From the students’ point of view,
the teacher's attentive and empathetic
listening skills play a critical role in
maintaining motivation and emotional
comfort, as well as a perceived level of
professionalism.  Thus, during the
interview, students emphasized that one
of the key characteristics of an effective
teacher is the ability to communicate,
including the ability to listen attentively
[20]. Moreover, they noted that a
"listening teacher" helps improve the
learning process, increases student
confidence, and creates an atmosphere
of respect and care, which directly
affects the emotional and cognitive
engagement of students.

Thus, the professional and
communicative listening skills of a
foreign language teacher include skills
closely related to emotional
intelligence. Especially important is
supportive listening, which can include
all  branches of the emotional
intelligence ability model: from emotion
recognition to their use and control.
Within the framework of these skills,
the ability to identify the emotional
expressivity of a student's speech and
non-verbal signals is of key importance,
which can be defined as a separate
component of emotional intelligence -
"emotional hearing", which is the basis

for the correct perception and
interpretation of students’ emotional
messages.

Conclusions. The emotional
intelligence of a foreign language
teacher plays a key role in his

professional activity, having a direct
impact on the effectiveness of
professional and communicative
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listening skills both in the classroom
and outside it. Outside of the classroom,
these skills are manifested in situations
of therapeutic listening, when the
teacher interacts with the student in the
process of  discussing  personal,
educational or emotional problems, as
well as in communicating with parents

and administrative structures in a
foreign language [7, 20]. In the
classroom, supportive listening s

important, in which the teacher focuses
on the emotional state of the student,
shows empathy, interprets emotional
signals and responds correctly to them
[4, 5]. Therefore, the tasks and exercises
included in the training courses for
future foreign language teachers should
be aimed at integrated development as a
professional-communicative  listening
skills and emotional intelligence, as
these competencies are interrelated and
complementary.

An example of such integration was
a video task developed and tested on

students of the educational program
"Foreign  Language: two foreign
languages”.  The  task involved
identifying  the  basic  emotions

expressed by the students during the
utterance of phrases familiar to
classroom communication with various
emotional connotations. The experiment
involved 25 students (aged 18-19
years), which allowed us to assess their
ability to  distinguish  emotional
manifestations in speech and facial
expressions of students. The results
showed a moderate and statistically
significant correlation between the
success of the task and the overall level

of emotional intelligence, as well as
with ~ the  "Conscious  emotion
management” branch (r = 0.542), which
indicates the practical significance of
the task for the development of key
components of emotional intelligence of
future teachers [11].

Based on the data obtained, it is
planned to further improve the
assignment, including indexing the
degree of emotion, creating a similar
assignment based on audio files (which
will allow you to practice the skills of
perceiving emotions exclusively
through voice) and expanding the
sample of study participants, including
students of different courses and levels
of language training. In addition, similar
tasks can be implemented in courses
aimed at developing professionally
oriented listening skills of a teacher,
since it is the combination of a high
level of professional communication
skills and emotional intelligence that
contributes to more effective
communication with students both
during classes and in extracurricular
situations.

Thus, the conducted research
confirms that the integration of tasks
aimed at developing emotional
intelligence into the process of training
future teachers of foreign languages is
appropriate and necessary. This not only
allows us to develop the ability to
recognize and correctly interpret the
emotions of students, but also increases
the overall professional competence of

teachers,  providing  better and
emotionally competent pedagogical
interaction.
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A.C.Ab6ayaannaa*, A.bakbITOEKKbI3bI
«Mupac» Yrusepcumemi, Hlomwernm, Kasaxcman

SMOLNOHAAABI MHTEAAEKT KOHTEKCTIHAE INET TIAI M¥FAAIMAEPIHIH,
KOCIbM ThIHAAY AAF AbI1APBIH KAABIIITACTBIPY

Angaatna. Makaaa Iller Tiagepi OKBITYIIBICHIHBIH SMOIIMOHAAAbl MHTEAAEKTiHIH ThIHAQY
caZacblHAAFbI KacCiOM KoHe KOMMYHMKATMBTI JaFAblAiapMeH, eH alAbIMeH KOAJayIIbl THIHAAY
JKarjalblHAa >KYy3€ere achlpbLAaTBIH SMIIAaTUKAABIK THIHAAY AJaFAblLlapbIMeH OallaaHBICHIH
Taajgayfa apHaaraH. boaamak MyraaiMHIH oHriMeaecyIlliHiH ®MOIMOHaAAbBl KyliAepiH
KaObLaJay >KoHe TYCiHAIpY, COHAail-aK IleAarormkalblK KapbIM-KaThIHaC IIpolleciHge oaapra
Oapabap >xayan Oepy kxabizeri GacTel Hazapaa. Xymbicta cTygeHTTepaiH — boaarmak mrer
TiagepiHig MyraaiMAepiHiH "®MOIMOHaAABl ecTy KabideTiH" JaMbITyfa OafbITTaAfaH apHANBI
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93ip/AeHreH TarCBIpMaHBI CBIHAKTAaH OTKi3y HOTIKelepi KeaTtipiaren. CraHgapTTaafaH TecT
KOMeriMeH ©AIlleHTeH ®MOIIMOHaAAbl MHTeAAEeKT KOPCeTKiIITepiMeH OChI TarlChIPMaHbIH COTTI
OpBIHAAAYBIHBIH OalilaHbIChIHA erKeil-Terkeiai Taaday >Kacaaaabl. HeTmokeaep Tariceipma
HOTIKeAepi MeH CyObeKTilepaiH ®MOIMOHAAABl MHTEAAEKTiHiH >KaAlbl AeHTelli apacklHAa
opramia, OipaK CTaTMCTUKAABIK MaHBI3ABl KOPPEeASIILNSHBIH O0AybIH KepceTedi. OCBIHBIH
HeriziHAe boaamak nejarornkaaslk, KbI3MeTiHiH TMiMAiAiriH apTTeIpy MakcaTbiHAa et Tiagepi
OKBITYIIBIAapPbIH KoCiOM-KOMMYHMKATUBTIK JAaspaay >KylieciHe OCBIHAAM TaIlChIpMadapAbl
€HTi3yAiH OPBIHABIABIFBI MEH e PCIeKTUBAABIABIFB TYPaAbl KOPBITBIHABI XKacaAaabl.

Herisri cesgep: »Moumonaaan mHreazekt; Iller Tiagepi OKBITymIBLAapBIH Jasipaay;
KoCiOM-KOMMYHUKATUBTIK KY3BIPETTiAIK; TBIHAAQY, SMIIAaTUKAABIK TBIHAAY, KOAAAVIIEl THIHAAY,
DMOIIMIOHAAABI €CTy.

A.C.Abayaanua*, A. bakbITOeKKbI3bI
Yrusepcumem «Mupac», Ilvivmkenm, Kasaxcman

®OPMUPOBAHUE IIPOD®ECCIOHAABHBIX YMEHUI AY AMPOBAHMSI ¥
MPEIIOAABATEAEV MTHOCTPAHHBIX SI36IKOB B KOHTEKCTE
SMOIMOHAABHOTO MHTEAAEKTA

AnnoTtanusa. CraThsd IOCBAIEHa aHaAM3y B3aMMOCBA3M DMOIMOHAABHOIO MHTEAJeKTa
IIperiojaBarteAsl MTHOCTPAHHBIX SI3BIKOB C IIPOQeCcCrOHaAbHO-KOMMYHUKATVBHBIMU YMEHUAMU B
cdepe ayaupoBaHUs, IIpeXKAe BCETO C HaBbIKaMJ DMIIATMUECKOTO CAYIIAHMS, peali3yeMbIMU B
YCAOBMAX TOAAEP>KMBAIOIIEIO ayAMpoBaHUA. B IeHTpe BHMMaHMSA HaXOAUTCS CIIOCOOHOCTD
OyAay1iero mpemnoJasaTeAs BOCIPUMHUMAaTh U MHTEPIIPEeTUPOBAaTh SMOIJMOHAABHEIE COCTOSIHIL
cobecegHIKa, a TaK’Ke aJeKBaTHO pearnpoBaTh Ha HUX B IIpoliecce Ie4arornyeckoro oOIIeHNs.
B pabGore mpeacraBaeHBl pe3yaAbTaThl ampoOalliM CIIeIualbHO Pa3pabOTaHHOIO 3ajaHU,
HalpaBA€HHOIO Ha pa3BUTHME TaK Ha3blBa@MOTO «DMOIMOHAABHOIO CAyXa» Y CTY4eHTOB —
OyAyIuX yamuTeAel MHOCTPaHHBIX A3BIKOB. [IpoBOAUTCS AeTaAbHBIN aHAAU3 CBA3Y YCIIEIITHOCTI
BBITIOAHEHMST AaHHOTO 3a4aHus € IIoKadaTeAsIMI DMOLIMOHAAbHOIO MHTeAAeKTa, U3MepPeHHbIMU
C TIOMOIIIBIO CTaHAAPTU3MpOBaHHOTO TecTa. [ToaydeHHbIe A4aHHBIE CBIAETEABCTBYIOT O HAaANIUN
YMEPEeHHOI, HO CTaTUCTUYeCK! 3HAaUMMOI KOPpeAsINM MeXAy pesyabTaTaMM 3ajaHusd U
OOIINMM ypOBHEM DMOIMOHAALHOTO MHTeAAeKTa MCIBITyeMbIX. Ha ocHOBaHMHM ®TOTO AeaaeTcs
BBIBOJ, O I1€1eCO00pPa3HOCTM M ITepPCHeKTUBHOCTY BKAIOYEHISI IOAOOHBIX 3aJaHMII B CHCTEMY
mpogeccrioHaabHO-KOMMYHIKATUBHON IIOATOTOBKM IIpeIiojaBaTeAeil MHOCTPaHHBIX SI3BIKOB C
11eAbI0 HOBBIIIEHNsT 3PPEKTUBHOCTU X OyAyIIel I1eAarorndeckoi AesTeAbHOCTH.

KaiogeBpble caoBa: ®MOIIMOHAaABHBI ~ MHTEAAEKT; IIOATOTOBKa  IIperiojaBaTejeit
MHOCTPAHHBIX S3BIKOB; ITpOQeCcCrOHaAbHO-KOMMYHMKATVBHAsI KOMIIETEHIIN, ayANpOBaHNe,
PMIIaTHYECKOe CAyIlIaHNe; IToAJe P KMBalollee ayAMpoBaHIie; DMOIMOHAAbHBIN CAYX.
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